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Grove Road, 

Tring, 

Herts. HP23 5PD 

Phone: 01442 822056 
www.groveroad.herts.sch.uk 

E-mail: admin@groveroad.herts.sch.uk 

Grove Road Primary School 

Positive Behaviour Guide  

Growing and Achieving Together 
Community   Respect   Self-Belief   Ambition 

This information is designed to keep parents 
informed about our approaches, visions and val-
ues.  

 

 

 

 

 

 

 

 

 

 

 

At Grove Road, we are committed to adopting a 
therapeutic approach to behaviour, which is un-
derpinned by Hertfordshire STEPS, owned by 
Herts County Council (Integrated Services for 
Learning.) It is our intention to promote behav-
iour that enables all children to achieve their po-
tential and develop academically, socially and 
emotionally, thereby approaching the child’s de-
velopment with a holistic mind-set.   

 

We have high expectations of all our children, 
both in relation to their education, as well as 
their behaviour.  Staff will support this through 
positive learning experiences, promoting self-
esteem through recognition of potential and ef-
fort, development of positive relationships with 
the children and use of positive behaviour man-
agement strategies to promote pro-social be-
haviours.    

 

Our strong school ethos and value system un-
derpins everything we do at Grove Road, where 
we encourage our children to be caring, sup-
portive and demonstrate our values at all times.  
We provide them with a safe enabling environ-
ment where they feel valued, supported and 
heard.  

UNDERPINNING OUR APPROACH THROUGH 
HERTFORDSHIRE STEPS 

 

Positive experiences create positive feelings. 
Positive feelings create positive behaviour. 
Negative experiences create negative feelings. 
Negative feelings create negative behaviour. 

 

(Hertfordshire Steps, 2016) 

 
We plan for three phases of behaviour progres-
sion: Pro-social, Escalation or Difficult, Dangerous 
or Harmful (see diagram above.) When pupils are 
engaged and learning, we need to ‘catch them 
getting it right.’ This can be by recognising and 
rewarding their efforts through praise, certificates, 
or anything that has meaning for the individual 
pupil. Pupils should also be made aware that their 
pro-social behaviour can be rewarding in itself and 
brings about positive experiences and feelings in 
others.  
 

External discipline may suppress anti-social be-
haviour but long term behavioural change comes 
from developing internal discipline. We believe 
that children ‘learn behaviour’ and make positive 
behaviour choices through: 

• Relationships with adults and peers  

• Role models, patterning and copying  

• Positive phrasing and reminding  

• Scripts and routines repetition and structure  

• Consistent, clear and agreed boundaries  

• Praise, reward and positive reinforcement  

• Comfort and forgiveness 
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WHAT IS PRO-SOCIAL BEHAVIOUR?  
Pro-social behaviours are any actions that benefit 
others around them or society as a whole.   
 
For example:  

• establishing and maintaining positive relation-
ships and interaction with peers and adults (tone 
of voice; body language); 

• acknowledging own feelings, communicating this 
to elicit positive support (‘I am feeling anxious; I 
need space’ or ‘I’m feeling cross’);  

• identifying, understanding and accepting mis-
takes as learning opportunities, and using a 
Growth Mindset to persevere and challenge 
themselves to complete the task;   

• identifying, reflecting and repairing anti-social be-
haviour choices; 

• respecting the right of themselves and others to 
learn and their responsibility to ensure their be-
haviour choices don’t negatively impact upon this.   

  
Pro-social behaviour acts as a strong motivator in 
education as it provides students with a purpose be-
yond themselves and the classroom. This allows the 
individual to become part of something bigger than 
themselves. When pro-social behaviours are not 
demonstrated and reinforced, children can struggle to 
make connections with others, which can subse-
quently lead to a disconnection, which can negatively 
influence a child’s learning, motivation, and attitude 
towards themselves, others and their education. 
When teachers make space for pro-social behaviour 
in education and social learning, then they can illus-
trate that what children are learning will have a direct 
impact on the world that they live in. Pro-social be-
haviours in a classroom are intimately connected with 
a purpose towards a greater cause, deepening the 
learning itself.  

THERAPEUTIC CONTINUUM 

This illustration shows a continuum of interventions 
for behaviour. 

 
 

The most therapeutic structure is one that works to 
internalise pro-social behaviour by focusing on the 
experiences and feelings of everybody within the dy-
namic.  As a result, the pro-social behaviour of the 
individual is based within his or her own values, moti-
vations and feelings.  

TEACHING AND PROMOTING PRO-SOCIAL  
BEHAVIOUR 
Our emphasis is on teaching and promoting pro-
social behaviour. It is important to show apprecia-
tion of the children who always display pro-social 
behaviours. The whole school community aims to 
promote pro-social behaviour through praise and 
unexpected reward. At Grove Road, praise must 
adhere to the principles of Growth Mindset 
 
Relationships 
At Grove Road, we recognise the importance of 
creating positive relationships and knowing our pu-
pils as individuals. Staff are encouraged to build 
caring and empathetic relationships to create sus-
tained pro-social feelings within our children.  This 
is achieved through daily, positive interactions with 
all members of the Grove Road community as well 
as specific activities such as Circle Time, assem-
blies, PSHE, reflection time, House Forums etc.  
 
Role Modelling 
Staff will set examples of behaviour and conduct in 
order to encourage our pupils to do the same. All 
children have the right to be treated with respect 
and dignity and it is the responsibility of the school 
staff to model these expectations. All staff will use a 
calm and measured tone of voice and positive 
phrasing when interacting with pupils and each oth-
er. Raised voices will only be used when necessary 
i.e. to prevent a danger or harm.   
 
Positive Phrasing 
At Grove Road, we disempower challenging behav-
iour by offering positive phrasing, limited choices, 
and appropriate consequences but with limited lan-
guage. Positive phrases are clear, uncomplicated, 
unambiguous instructions delivered with clarity. 
 
Scripts and Routines  
At Grove Road, we use agreed words and actions 
that are likely to be most effective in achieving the 
desired outcome for an individual. The de-
escalation script is designed to ‘remove heat’ from 
a situation and create space and time. 
In order to disempower the behaviour we use the 
de-escalation script: 
 
Child’s name … 
• I can see something has happened 
• I am here to help 
• Talk and I will listen 
• Come with me and... 
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Zones of Regulation  
At Grove Road, we teach, ‘The Zones of Regula-
tion’ which is geared toward helping pupils gain 
skills in consciously regulating their actions, 
which in turn leads to increased control, problem 
solving abilities and pro-social behaviours. This 
helps children to recognise when they are in dif-
ferent states called “zones,” with each of four 
zones represented by a different colour. Through 
teaching, children learn how to use strategies or 
tools to stay in a zone or move from one to anoth-
er. Pupils explore calming techniques, cognitive 
strategies, and sensory supports so they will 
have a toolbox of methods to use to move be-
tween zones.  
 
Consistency  
Consistency is integral to our therapeutic ap-
proach to behaviour. All staff follow the behaviour 
policy. Pupils benefit from a consistent approach 
as it means, regardless of the behaviours, they 
will get the same calm and predictable reaction 
from any member of staff. This helps to create a 
calm, safe and secure environment.  
At Grove Road, we achieve consistency through:  
• Shared beliefs 
• Shared values 
• Shared aims 
• Shared actions 
• Shared responses 
 
Planning  
We make sure that responses to likely negative 
behaviours are planned for in advance to ensure 
that staff know what to do and are not taken by 
surprise.  
The important principle is that we ANALYSE chil-
dren’s behaviour and not MORALISE about it.  
We ask ourselves the question, ‘What is the be-
haviour telling us?’  Finding out why a child acts 
in a particular way is the key to supporting them 
in learning how to change it by using conse-
quences that are designed to create understand-
ing in the child. 
 
Rewards and Positive Reinforcement  
Our emphasis is on promoting pro-social behav-
iour. Praise must adhere to principles of Growth 
Mindset. The whole school community aims to 
promote pro-social behaviour through praise and 
unexpected reward.   
We aim to promote pro-social behaviour through 
recognition including:  
• giving verbal praise and positive feedback 
• role modelling to peers throughout the school 
• allocation of responsibilities and roles 
• acknowledgement of demonstrating school 

values 
• celebration and sharing of learning in whole 

school assembly 
• incidental rewards and praise including the 

use of house points, shooting star awards.  

Whole School House System  
A House System consisting of five different ‘Tree 
Houses’ is used to encourage collective achievement 
through cooperation and individual effort.  Every child 
is allocated  a House when they join the school.  
House Points are also awarded to promote pro-social 
behaviour and school values.  EYFS will build up to 
use this system during the summer term as part of 
transition.  
 
Celebration Assembly 
A child is nominated from each class by their Class 
Teacher, each week to celebrate pro-social behav-
iours, learning behaviours and personal achieve-
ments. The individual achievements are recorded in a 
‘Book of Celebration’ and each nominee is given a 
copy of the page to take home. EYFS hold weekly cel-
ebrations in their classrooms.  
 
Pro-social Postcards of Praise 
A Pro-social Postcard of Praise is awarded when a 
pupil displays exceptional pro-social behaviours or 
learning behaviours. The postcard is an unexpected 
celebration rather than something a child knows they 
are working towards.   
 
‘Pro-social Practice’  
This is a protected time of 30 minutes in each classes’ 
timetable. Teaching staff will use this time to teach 
and promote pro-social behaviours. Teachers will de-
cide on the theme/ learning of the session and tailor 
this to the needs of their specific classes. During this 
time teaching staff will work alongside the children to 
teach and model pro-social behaviours. Sessions will 
be focused around a learning question or objective. 
Sessions can vary in structure e.g. this could be a cir-
cle time, discussion, teaching a new game or skill, 
sharing and noticing pro-social displayed by peers 
during the week.  
 
Shooting Star  
A shooting star is awarded when a pupil displays ex-
ceptional pro-social behaviours or learning behav-
iours. The shooting star is an unexpected reward ra-
ther than something a child knows they are working 
towards.  The pupil will be given a shooting star certifi-
cate discretely and if they feel comfortable to do so 
can share this achievement with a member of the 
SLT.  
 
Feedback and Recognition 
All staff give children feedback about their behaviour 
and recognition is given to the pro-social behaviours 
they display.  This must adhere to the principles of 
Growth Mindset.  For example, ‘Thank you for holding 
open the door’; ‘You have shown 
lovely manners, thank you’; ‘I 
liked the way you segmented 
that word and blended phonics to 
read it.’  
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Reflect, Repair and Restore  
Staff and pupils will have the opportunity to revisit 
situations and where necessary and appropriate to 
help ‘repair’ any of the damage done resulting from 
any episode of challenging behaviour taking into 
account the age, understanding, and competence of 
the individual pupil. Any consequences should have 
educational or protective consequences so that the 
pupil can be helped to understand the link between 
behaviour and its consequences. 
 
Once the child is calm, relaxed and able to be re-
flective, the experience can be re-visited with an 
adult by re-telling and exploring the incident with a 
changed set of feelings  
 
Comfort and Forgiveness  
Once the Reflect, Repair and Restore process is 
complete, it is important that the child is forgiven 
and s/he is given another opportunity to ‘get it right.’ 
 
EDUCATIONAL CONSEQUENCES:  
These are consequences put in place by staff to 
teach the child to rehearse and learn about their ac-
tions to aid internalisation of pro-social actions to 
avoid repetition.  It is important that any educational 
consequence that is taken matches the context and 
anti-social behaviour shown.  
These may include: 
• third person role play to understand peer/adult 

feelings 
• Home/ school communication (telephone call or 

letter) 
• social stories 
• behaviour related research to understand how 

and why actions have impacted others. 
• restorative meetings with child and parent/carer 

(if appropriate)  
• completing or redoing tasks to the expected 

standard for the child 
• modelling pro-social behaviours to younger 

peers 
 
PROTECTIVE CONSEQUENCES:  
These are actions taken by staff to ensure all chil-
dren and adults feel safe in the school environment.  
These may include one or more of the following:  
• an increased staff ratio 
• limited access to outside space for individuals  
• specific staff support given at break and 

lunchtimes  
• differentiated teaching space or learning 
• work requiring completion to be sent home, and 

supported by parents/carers 
• adaptation of access to school trip, residential or 

extra-curricular activity 
• calm room/space  
• exclusion from an area or school 
 
 
 
 

It is important that any protective consequence 
matches the context and anti-social behaviour shown.  
For example, if a child hurts other children whilst play-
ing football, s/he would not be given permission to 
play football until they show desired pro-social behav-
iour during a monitored and phased return to the ac-
tivity.  
 
DIFFERENTIATED RESPONSE 
We recognise that there are times when a differentiat-
ed response is needed. If children find it hard to ad-
here to the pro-social behaviour model, we have a 
flexible approach depending on individual circum-
stances. We recognise that difficult or dangerous be-
haviour patterns may arise because of poor self-
image, possibly because the child is not succeeding 
socially or academically.  Whilst expectations are the 
same for all, some children will need more support 
than others.  
 
It may be necessary to seek guidance from special-
ised educational agencies to formalise strategies that 
differentiate further the policy.  
 
COMMUNICATING  ANTI-SOCIAL 
BEHAVIOURS 
The SLT and Class Teachers will decide when par-
ents are informed about incidents. Parents will need 
to be informed if:  
• A child is consistently displaying the same anti-

social behaviours  
• A child has been physically marked or significantly 

hurt another  
• A child has used inappropriate language e.g. 

swearing, violence, hurtful comments  
• A child has damaged school property  
• There are any allegations of racism, homophobia, 

bullying etc (See Anti-Bullying Policy) 
 
 
HOME SCHOOL AGREEMENT 
When pupils start at Grove Road parents/ carers are 
asked to complete a Home/ School Agreement which 
sets out the expectations for the child, staff and par-
ents/ carers.  This is an undertaking by every member 
of the school community to adhere to the principles of 
pro-social behaviour.  
 
For further information our full Behaviour Policy is 
published on the school website.  
https://www.groveroad.herts.sch.uk/  
 
 
 
 
  
  
 
 
 


