
Grove Road Primary School
Pupil Premium Strategy Statement 2021-2024

GROWING & ACHIEVING TOGETHER
Community, Respect, Self-Belief & Ambition

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the
funding in this academic year and the effect that last year’s spending of pupil premium
had within our school.

School overview

Detail Data
School name Grove Road Primary School

Number of pupils in school 456

Proportion (%) of pupil premium eligible pupils 9% (40)

Academic years that our current pupil premium strategy
plan covers

2021 - 2024

Date this statement was published December 2022

Date on which it will be reviewed July 2023

Statement authorised by Sharon Wilson

Pupil Premium Lead Debbie Lamb

Governor / Trustee Lead Janet Langdon

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £50,524

£52,036 (inc EYPP)

Recovery premium funding allocation this academic year £5,075

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£57,599



Part A: Pupil premium strategy plan
Statement of Intent

“If we can respond to the massive challenge to use the Pupil Premium funding to close
the gap, we will have gone a long way to fulfil the purpose of education for the young
people who need it most. We will have accepted the notion that no young person, by
virtue of their birth, should necessarily achieve less than others.” (Sir John Dunford,
National Pupil Premium Champion 2013-2015)

At Grove Road Primary School, we have high aspirations and expectations of all of our
pupils irrespective of their background or the challenges they face.  We are committed to
ensuring each individual achieves their true potential. It is our priority to remove barriers
to learning and help our children develop the skills necessary for them to achieve
success throughout their lives. Through a combination of high-quality teaching, targeted
small groups and one-to-one support and a focus on the development of the whole child,
we nurture and support all pupils to take pride in their individual achievements,
encouraging them to contribute to lessons and wider school life.

Through the strategy outlined below, we aim to improve the outcomes for our vulnerable
and disadvantaged children in all areas of the curriculum.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 Heightened anxiety and emotional vulnerability
Reduced rates of attendance and punctuality, alongside staff
observations and increased requests for intervention and support
indicate that pupils are experiencing heightened anxiety and emotional
vulnerability, particularly since the national lockdowns and partial school
closure.

2 Paucity of language and vocabulary
Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils, particularly since the national lockdowns and
partial school closure.

3 Low self-confidence & resilience, affecting learning behaviours
Observations, behaviour records, discussions with staff, pupils and their
families confirm lower levels of self-confidence and resilience affecting
pupils’ learning behaviour and therefore progress during lessons. In
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most extreme cases, this has resulted in emotional based school
refusal and for many reduced stamina and focus in learning.

4 Aspirations and social capital
Due to the socio-economic profile of our school community and the
relatively small % of disadvantaged pupils, we are alert to the fact that
some of our pupils risk ‘falling to the back of the queue’ and so we
compensate by ensuring equity of opportunity through advocacy,
enhanced transition support and  funding for access to, for example,
additional nursery sessions, extra-curricular clubs, technology and
opportunities to attend school trips and extended school journey.

5 Multiple presenting needs
Assessments and observations show that disadvantaged pupils who
present with other needs (i.e. SEND) require additional support in
phonics, reading and writing in order to make accelerated progress.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success Criteria
Key challenge to achievement:
1. Heightened anxiety and emotional
vulnerability
All pupils feel safe and secure in school,
knowing who they can talk to if they have
concerns or worries out of school.

● pupils struggling to attend due to
anxiety show improved attendance
over time;

● adaptations and support to enable
pupils who struggle to manage their
emotions to participate as part of their
class;

● high levels of engagement in learning.

Attendance for vulnerable pupils suffering from
school avoidance and attachment issues will
improve (dependent on by 10% over a year.

Pupil voice indicates 100% of pupils feel safe
in school.

Individual case studies, including pupil voice,
demonstrates that pupils are increasingly able
to articulate how their emotions impact on their
learning.

Key challenge to achievement:
2. Paucity of language and vocabulary
Vocabulary gaps will be diminished.

● pupils with a paucity of language or
with gaps in English as their second
language make progress following
targeted intervention (e.g. Word
Aware, Elklan, Wellcomm);

● pupils who have gaps in vocabulary
and/or conceptual understanding will

Intervention tracking shows pupils will
improve their acquisition of vocabulary from
individual starting points (e.g. in Wellcome,
they will move from Red to Green in a
targeted section; in Word Aware, the child will
learn a new concept each week for the
duration of the intervention.)
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make progress following targeted
pre-teaching;

● all pupils have access to vocabulary
and text rich environments and a
planned sequence of vocabulary
development.

Pupil voice evidences impact of pre-teaching
through an improved understanding and
correct use of key vocabulary.

Lesson observations show that children are
using subject specific vocabulary with
understanding because adults consistently
model vocabulary rich, spoken language.

Key challenge to achievement:
3. Low self-confidence & resilience,
affecting learning behaviours
Pupils demonstrate confidence when faced
with learning challenges.

● pupils with low resilience and poor
scholastic self-image are able to
articulate why they find aspects of the
curriculum ‘tricky’;

● pupils with low resilience and poor
scholastic self-image engage more
consistently in learning they find
‘tricky’;

● pupils contribute in lessons with more
confidence.

There are fewer incidents of disengagement
and avoidance amongst those pupils who
have previously displayed low resilience and
poor scholastic self-image.

Learning observations and pupil voice
evidences impact of meta-cognition and
application of  the principles of growth
mindset and the learning pit.

There is evidence in observations that all
learners contribute in lessons, including those
who had previously displayed low confidence.

Key challenge to achievement:
4. Inequality of aspiration and social
capital
All pupils, regardless of background or social
circumstances, have equal access to all
opportunities, encouraging aspiration and
participation.

● no child will feel or be excluded from
an opportunity due to economic
circumstance;

● every child has the opportunity to take
part in wider opportunities if they want
to (e.g. Owls Club, extra-curricular
activities);

● all children can talk about aspirations
for their future, articulating their
reasons.

Pupil participation across wider opportunities
is representative of the school demographic.

Financial tracking of subsidised opportunities
demonstrates an increase in uptake by
vulnerable learners.

Pupil voice reflects ambition and aspiration,
confirming that pupils are empowered to
challenge inequality of opportunity.
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Key challenge to achievement:
5. Multiple presenting needs
Every pupil, regardless of their additional
needs, receives the support required to make
progress in the curriculum.

● high-needs disadvantaged pupils are
supported through additional adults
offering a tailored approach to meet
their individual needs to ensure equity
of access to the curriculum;

● high needs disadvantaged pupils are
supported through advocacy,
adaptation and personalisation to meet
their individual needs to ensure equity
of access to the curriculum;

● disadvantaged pupils with additional
needs are supported through
adaptation, intervention and scaffolds
(e.g. assistive technology) to meet their
individual needs to ensure equity of
access to the curriculum.

Intervention tracking and individual pupil
progress shows pupils make individual steps
of progress beyond their own capabilities.

Pupil voice evidences that the children feel
confident and safe in school so that they are
able to learn.

Lesson observations show that
disadvantaged children with multiple
presenting needs are able to access the
curriculum and make individual steps of
progress beyond their own capabilities.

Adult support with behaviour and emotional
interventions results in no-fixed term
exclusions and low number of anti-social
behaviour (tracked on CPOMS) amongst
vulnerable learners with multiple presenting
needs.

Activity in this academic year
This details how we intend to spend our pupil premium and recovery premium funding
this academic year to address the challenges listed above and how we will measure
whether they have been achieved.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £28, 800

Activity Evidence that supports this approach Challenge
number(s)
addressed

Funding of additional
teachers, teaching
assistants and learning
mentors across all year
groups to enhance
quality first teaching and
enable small group
teaching, intervening,
pre-teaching and 1:1
pupil conferencing.

The Education Endowment Foundation
states that high quality teaching is the most
effective way of ensuring pupils have the
best chance of making progress. Therefore,
funding trained teachers and skilled teaching
assistants to provide this additional support
is essential to quality first teaching.

As a school, we have previously trialled
splitting the two classes in a year group (Y5
and Y6) into smaller learning groups, all
taught by trained teachers. This approach

2, 3
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supported the varying needs of the cohorts,
promoted good learning behaviours in all
groups and enabled learning to be
personalised according to individual need.

Following wider research, the school
completed a pre-teaching action research
project in summer 2021 where teachers led
pre-teaching in maths. This provided
evidence through observation, pupil and
teacher voice which led to the whole school
adoption of pre-teaching in maths from
September 2021.

Continuance of high
quality CPD with Talk for
Writing (T4W) consultant
and from English Subject
Lead to upskill staff in
delivering a talk for
writing curriculum across
the school.

Purchase of
recommended teaching
resources including
vocabulary rich,
high-quality reading texts
to support delivery of
T4W and supplement
reading diet.

Teacher assessments indicate a decline in
writing for all children including those
identified as disadvantaged.
Particular concerns around:

- handwriting and letter formation
- sentence construction
- use of punctuation
- spelling
- stamina in terms of developing

complete pieces of writing.

Education Endowment Funding impact report
of the Talk for Writing approach (2015) states
that there is, ‘General agreement that there
has been an improvement in writing
standards, quality of teaching, teachers’
confidence in teaching writing, and children’s
enjoyment of writing, plus in children’s oral
language development.’

Whole school professional development will
ensure an aligned approach to oral rehearsal
and supplements access to story language
and vocabulary for pupils who do not have a
text rich home environment. There is a strong
evidence base that suggests oral language
activities such as high-quality classroom
discussion, are inexpensive to implement
with high impacts on literacy acquisition:
Oral language interventions | Toolkit Strand |
Education Endowment Foundation | EEF

2, 3

Embedding
metacognition techniques
(growth mindset, learning
habits, ‘learning pit’)  in
subject specific content

Evidence suggests the use of  ‘metacognitive
strategies’ – which get pupils to think about
their own learning – can be worth the
equivalent of an additional +7 months’
progress when used well. The potential

3

6

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/


across the curriculum so
that all children
understand how they
learn best and how to
move forward in their
learning.

impact of these approaches is very high,
particularly for disadvantaged pupils.
https://educationendowmentfoundation.org.u
k/education-evidence/guidance-reports/meta
cognition

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £14,400 approximately

Activity Evidence that supports this
approach

Challenge number(s)
addressed

Delivery of interventions
and an active focus on
high quality interactions
with children (ShREC) to
improve vocabulary and
phonemic awareness for
disadvantaged pupils who
have poor phonological
awareness and low
spoken language skills
(e.g. Word Aware, Sound
Linkage, Wellcom, Elklan)

Oral language interventions can
have a positive impact on pupils’
language skills. Approaches that
focus on speaking, listening and a
combination of the two show
positive impacts on attainment:

Oral language interventions | EEF
(educationendowmentfoundation.o
rg.uk)
https://educationendowmentfounda
tion.org.uk/news/eef-blog-the-shre
c-approach-4-evidence-informed-st
rategies-to-promote-high-quality-int
eractions-with-young-children

2,4,5

Additional phonics
sessions targeted at
disadvantaged pupils who
require further phonics
support. This will be
delivered through our
enhanced booster
provision.

Phonics approaches have a strong
evidence base that indicates a
positive impact on the accuracy of
decoding, particularly for
disadvantaged pupils:

Phonics | Toolkit Strand |
Education Endowment Foundation
| EEF

5

High adult ratios in every
class with an expanded
Inclusion Team ensures
that disadvantaged pupils
with additional needs
receive additional support
to meet individual
learning targets.

Targeted interventions addressing
specific needs and knowledge
gaps are an effective method to
support low attaining pupils or
those falling behind, both
one-to-one tuition and in small
groups.

5
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One to one tuition | EEF
(educationendowmentfoundation.o
rg.uk)
Small group tuition | EEF
(educationendowmentfoundation.o
rg.uk)

Provide additional adult
support (learning
mentors, Inclusion Team
members, teaching staff,
support staff) for
disadvantaged pupils with
additional needs to offer
them support to manage
their emotional needs,
boost confidence levels,
access metacognitive
techniques and therefore
enable them to access
learning.

Metacognition and self-regulation
approaches have consistently high
levels of impact.  The evidence
indicates that teaching these
strategies can be particularly
effective for low achieving pupils.
The potential impact of this
approach is very high, particularly
for disadvantaged pupils.

https://educationendowmentfounda
tion.org.uk/education-evidence/gui
dance-reports/metacognition

There is extensive evidence
associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g. improved academic
performance, attitudes, behaviour
and relationships with peers.)

EEF_Social_and_Emotional_Learn
ing.pdf
(educationendowmentfoundation.o
rg.uk)

3,4, 5
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Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £14,400 approximately

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

In addition to mentor
support, the school is
funding additional
professionals with an
expanded Inclusion
Team to support
pupils to improve
participation and
attendance.

This also builds in
increased capacity to
work alongside
pupils, their families,
school staff and
outside agencies to
support addressing
barriers to vulnerable
children’s learning,
including staff
training.

There is extensive evidence
associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic
performance, attitudes, behaviour and
relationships with peers):

EEF_Social_and_Emotional_Learnin
g.pdf(educationendowmentfoundatio
n.org.uk)

School based practice which shows
impact, as evidenced from HIP Visit
November 2021 report.

1-5

Hertfordshire
Educational
Psychologist Service
led training for our
Inclusion Pastoral
Support Co-ordinator
to become an ELSA
(Emotional Literacy
Support Assistant) in
order to build the
capacity of our school
to support the
emotional needs of
identified
disadvantaged pupils
from within our own
resources.

ELSA is an initiative developed and
supported by educational
psychologists, who apply their
professional knowledge of children’s
social and emotional development to
areas of need experienced by pupils.
The initiative recognises that children
learn better and are happier in school
if their emotional needs are also
addressed and is now widely
implemented by educational
psychologists across Britain. The
educational psychologists provide
on-going professional supervision to
help maintain high quality in the work
undertaken by ELSAs, thereby
helping to ensure safe practice for
ELSAs and pupils alike.

1, 3 & 5
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See evaluation reports for evidence of
the impact of the ELSA initiative
across the UK:
https://www.elsanetwork.org/elsa-net
work/evaluation-reports/

Individual pupil
conferencing/
advocacy with senior
leaders and Inclusion
Team, including
leaders from Tring
School

Evidence from established school
practice indicates that pupils gain
confidence and reassurance from an
advocacy model that might otherwise
be missing for them.

4

Play therapy provided
for identified
disadvantaged
children who require
additional mental
health support by
integrative
counsellors and
psychotherapists

Evidence from established school
practice, pupil voice, feedback from
parents, as well as external agencies
(e.g. health professionals) confirms
that pupils at risk are supported, feel
safe, manage risk and are more able
to self-regulate their emotions.

1, 3 & 4

All children, regardless
of social circumstance,
will be provided with
equity of opportunity in
order to access
technology, swimming,
music tuition, trips,
residential trips and
are offered places to
attend additional
nursery sessions &
funded lunch clubs,
extra-curricular clubs

https://children-ne.org.uk/how-we-can
-help/schools/poverty-proofing/

https://educationendowmentfoundatio
n.org.uk/education-evidence/guidanc
e-reports/digital

1,3 & 4

Total budgeted cost: £57, 599

In addition to the Pupil Premium Grant, school supplements provision for our most
vulnerable PPG pupils as outlined above.
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Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

The strategic decision to continue funding of additional teaching staff and learning mentors
enabled us to increase booster support beyond Y6. Booster provision has been put in
place across both KS1 and KS2.

Children across the school have benefitted from the focus on Talk for Writing and oral
language development. This will provide a springboard to continue the development of
language and a focus on improvement of writing.

Additional phonics sessions and parent work-shops supported catch-up with all children
making accelerated progress from their starting points.

The level of investment in adults has provided stability and emotional support for our most
vulnerable pupils. There have been no fixed-term exclusions for the last three years, with
pupils at risk of exclusion being supported and guided through a highly personalised and
therapeutic approach.

Transition support for vulnerable pupils, both within school and into KS3, was robust and
bespoke, providing a secure and individualised experience. A PPG child who was at risk of
exclusion completed Y6 successfully, achieving ARE in maths and reading. Secondary
school and parent feedback for Y7 pupils confirm that they have settled in.

Last academic year, attendance for all pupils was 93.4% compared to 92.8% nationally.
Attendance of disadvantaged pupils was 92.0%.  Within this group, there are children with
adapted timetables which therefore impacts on their overall attendance data within school.

Phonics screening results in Summer 2022 for Y1 Pupils in receipt of PPG - 4 pupils)

2 pupils in receipt of Pupil Premium passed the phonics screening test, making accelerated
progress from the autumn term.

End of KS1 data 2021-2022 (using standardised teacher assessments) for pupils in
receipt of Pupil Premium (two pupils)

Measure Attainment

Reading at expected
standard or better

100% EXS (2/2)

Writing at expected
standard

50% EXS (1/2)
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Maths at expected
standard

100% EXS (2/2)

End of KS2 data 2021-2022 (using standardised assessments) for pupils in receipt of
Pupil Premium (four pupils)

Measure Score/Attainment Progress from KS1

Reading at expected
standard or better

100% EXS (4/4) +3.8

Writing at expected
standard

25% EXS (1/4) -3.3

Maths at expected
standard

75% EXS (3/4) +0.3

Gaps in writing for PPG mirror the gaps for the whole cohort in writing and the pattern
across the local authority.

Impact of school-led tutoring in maths

Eight of the Y5 pupils in receipt of Pupil Premium identified as being at risk of not making
required progress benefitted from school-led tutoring.  As a result, they achieved at least
ARE in maths by the end of Y5 and made at least expected progress from their KS1
outcomes, despite the disruption resulting from the pandemic.  All four of the Y6 pupils in
receipt of Pupil Premium received school-led tutoring. Three of them achieved ARE in
maths.

Measure Year 5 Year 6

Maths at expected standard 100% EXS 75% EXS

Home Learning Club

Home Learning Club was offered to all pupils in receipt of Pupil Premium to ensure equity
of opportunity and resource. As a result of attending Home Learning Club, PPG pupils
were able to access additional adult support, avoiding any potential social disadvantage
they may have experienced.

12



Attendance at clubs

In 2021/22, there were 30 children on our PPG list (6% of school population).

Clubs Provided Total # PPG  # PPG %

Skipping Club 10 1 10%

Y3 Dodgeball Club 19 1 5%

KS1 Football Club 25 1 4%

Y5 & Y6 Dodgeball Club 30 3 10%

Y5 & Y6 Netball Club 25 4 16%

Y3 & Y4 Football Club 27 3 11%

KS1 & KS2 Running Club 17 1 5%

KS1 Multi Sports 10 0 0%

Y5 & Y6 Football Club 33 8 24%

KS1 & KS2 Fitness Club 27 3 11%

KS2 Multi Sports 21 1 5%

Extra-curricular sporting activities are funded for pupils in receipt of PPG and they are
actively encouraged to attend and participate. In addition to supporting their physical
well-being, it supports confidence, social capital and mental well-being.

Interventions described above do not always translate into metrics and pupil attainment
outcomes, but rather small steps of progress that help all pupils feel ready to learn. They
have certainly kept exclusions down and supported pupils to attend school who might
otherwise refuse.
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